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THE MAIN DIDACTIC APPROACHES USED IN THE DEVELOPMENT OF WRITTEN SPEECH:
COMMUNICATIVE, ACTIVITY-ORIENTED, AND INTEGRATIVE PERSPECTIVES
Annotation

Writing serves both as a means of communication and a tool for cognitive development. Modern pedagogy increasingly relies on
learner-centered didactic approaches that reflect the social, cognitive, and functional nature of language use. This theoretical study
examines three primary didactic approaches: communicative, activity-oriented, and integrative through a systematic review of
contemporary pedagogical literature. The key principles of each approach, highlights their pedagogical implications, and their
contribution to effective writing instruction. Results indicate that while all three approaches enhance written speech, the integrative
approach provides the most comprehensive framework by linking writing with other language skills and cognitive activities. The
study concludes with recommendations for combining these approaches to optimize the development of written speech in
educational settings.

Keywords: written speech, communicative approach, activity-oriented approach, integrative approach, language teaching,
didactics.

OCHOBHBIE IMJAKTUYECKHUE NNOAXO0AbI, UCITOJb3YEMBIE ITPU PABBUTHUU NMUCbMEHHOM PEYA
KOMMYHUKATHUBHBIE: AEATEJIBbHO-OPUEHTUPOBAHHBIE U HHTETPATUBHBIE
AHHOTAIHS

IIuceMeHHast peub CIY)KUT Kak CpeICTBOM KOMMYHUKAllMM, TaK W HMHCTPYMEHTOM KOTHHUTHBHOIrO pa3BuTHs. CoBpeMeHHas
MeJaroruka BCE Yalle OIMUpaeTcss Ha JUIAKTUYECKHE TMOJXOAbl, KOTOpPbIE OTPaKaloT COLUAIbHYI0, KOTHMTUBHYIO U
(hyHKIMOHABHYIO TPUPOIY HCIIONB30BaHUS s3bIKa. B TaHHOM TeOpeTHYecKOM HCCIEeNOBAaHHH OCHOBaHHAs HAa COBPEMEHHOI
JTUTEpaType pPacCMaTPUBAIOTCS TPH OCHOBHBIX JHIAKTHYECKAX TMOJXO0Ja: KOMMYHHKATHBHBIM, OPHEHTHPOBAHHBIA Ha
NIESITETIbHOCTh M MHTETPATUBHBIA. Pe3ynmpTaThl MMOKa3bIBAIOT, YTO, XOTA BCE TPH IMOAXOJAA YIYYHIAIOT MUCHMEHHYIO DPEdb,
WHTETPaTUBHBIN OAX0 00ecneunBacT Hanbojee BCeoObEMITIONIYI0O OCHOBY, CBSI3bIBAs IUCHMO C IPYTHMH S3BIKOBEIMUA HAaBBIKAMH
U KOTHUTHBHBIMHM BHUJAMH JesTeIbHOCTH. VccienoBanue 3aBepiiaercsi peKOMEHIAMSIMHI M0 COYETAHUI0 ATHX TOJXO/A0B JJIs
ONTUMH3AIIUH PA3BUTHSI MUCBMEHHOM peyr B 00pa30BaATEIbHBIX YUPCSIKICHHSIX.

KiroueBble ci1oBa: nicbMeHHas pedb, KOMMYHHKATUBHBIN MOXO0/, A TEILHOCTHO-OPUEHTUPOBAHHBIN TTOX0/1, HHTEIPATHUBHBII
MOJIXOJ1, PETOAaBaHue SI3bIKA, JUIAKTHKA.

YOZMA NUTQNI RIVOJLANTIRISHDA QO‘LLANILADIGAN ASOSIY DIDAKTIK YONDASHUVLAR:
KOMMUNIKATIV, FAOLIYATGA YO‘NALTIRILGAN VA INTEGRATIV ISTIQBOLLAR
Annotatsiya

Yozma nutq muloqotda kognitiv rivojlanish vositasi bo‘lib xizmat qiladi. Zamonaviy pedagogika tobora ko‘proq tildan
foydalanishning ijtimoiy, kognitiv va funksional xususiyatini aks ettiruvchi o‘quvchiga yo‘naltirilgan didaktik yondashuvlarga
tayanadi. Ushbu nazariy tadqiqot adabiyotlardan foydalangan holda uchta asosiy didaktik yondashuvni ko‘rib chiqadi:
kommunikativ, faoliyatga yo‘naltirilgan va integrativ. Har bir yondashuvning asosiy tamoyillari ularning pedagogik ta’sirini va
samarali yozishni o‘qitishga qo‘shgan hissasini ta’kidlaydi. Natijalar shuni ko‘rsatadiki, har uchala yondashuv yozma nutqni
kuchaytirsa-da, integrativ yondashuv yozishni boshqa til ko‘nikmalari va kognitiv faoliyat bilan bog‘lash orqali eng keng gamrovli
asosni ta’minlaydi. Tadqiqot ta’lim muassasalarida yozma nutqni rivojlantirishni optimallashtirish uchun ushbu yondashuvlarni
birlashtirish bo‘yicha tavsiyalar bilan yakunlanadi.

Kalit so‘zlar: yozma nutq, kommunikativ yondashuv, faoliyatga yo‘naltirilgan yondashuv, integrativ yondashuv, til o‘rgatish,
didaktika.

Introduction. Written speech plays a vital role in  only attention to grammar and vocabulary but also

education, serving as both a learning objective and a means of
intellectual development. The ability to express thoughts
coherently in written form reflects not only linguistic
competence but also higher-order cognitive skills such as
analysis, synthesis, and reflection. In modern language
education, the teaching of writing has moved beyond
mechanical reproduction of language forms toward approaches
that emphasize meaningful communication, learner activity,
and skill integration. Effective teaching of writing requires not
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consideration of cognitive, social, and contextual factors
influencing language use [1].

Didactic approaches provide the theoretical foundation
for organizing instruction and selecting teaching methods.
Among the most influential approaches in contemporary
pedagogy are the communicative, activity-oriented, and
integrative approaches. Each offers a distinct perspective on
how written speech should be developed and what role learners
and teachers play in the instructional process. This article aims
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to analyze these approaches and to demonstrate their
significance for the development of written speech in language
education.

Theoretical Background. The concept of written
speech is closely linked to theories of language as a social and
cognitive phenomenon. According to Vygotsky (1978), written
speech differs fundamentally from oral speech, as it requires
conscious planning, abstraction, and internalization. Writing
therefore demands targeted pedagogical support and structured
learning environments.

The communicative approach (or Communicative
Language Teaching, CLT) is one of the most widely studied
didactic perspectives in language education. Its core principle
is that language learning is most effective when learners engage
in authentic communication, emphasizing meaning over formal
correctness [2]. In the context of written speech development,
this approach promotes writing tasks that are socially
meaningful, for example: letters, reports, or essays intended to
convey information or persuade an audience.

The communicative approach emerged in response to
form-focused methods that prioritized grammatical accuracy
over meaningful language use. Its central goal is the
development of communicative competence, defined as the
ability to use language appropriately in social contexts [3].
Identifying grammatical, sociolinguistic, discourse, and
strategic components of communicative competence [4].

Studies have demonstrated that communicative-
oriented writing instruction improves both fluency and
coherence, as learners are encouraged to focus on the
communicative intent of their texts rather than merely adhering
to grammatical rules [5]. The approach encourages interactive
activities such as peer feedback, collaborative writing, and role-
based writing tasks, aligning written output with real-life
communicative contexts, encouraging learners to produce texts
that fulfill specific communicative intentions rather than merely
demonstrating correct language forms.

In applied linguistics, writing is increasingly viewed as
a process rather than a product, involving planning, drafting,
revising, and editing [6]. This process-oriented understanding
aligns with modern didactic approaches that emphasize learner
engagement, purposeful activity, and contextualized language
use.

Activity-Oriented Approach. The activity-oriented
perspective is rooted in activity theory, which views learning as
an interactive, purposeful activity situated in social and
cognitive contexts [7]. Applied to writing, this approach frames
writing as a problem-solving activity that requires learners to
engage actively with content, audience, and textual structure. In
education, this approach emphasizes learner agency, goal-
directed activity, and reflection. Writing is understood as a
complex activity involving cognitive operations such as
planning, organizing, monitoring, and evaluating. Unlike CLT,
which emphasizes communication as the primary goal, the
activity-oriented approach highlights process and engagement,
including planning, drafting, and revising, as crucial stages of
written speech development, for instance, projects, simulations,
and task-based writing activities help learners construct
knowledge while developing higher-order cognitive skills, such
as critical thinking and argumentation [7; 8].

Integrative Perspective. The integrative perspective
combines elements from multiple didactic traditions to create a
holistic framework for writing instruction. This approach
emphasizes the integration of skills (reading, writing, speaking,
and listening) and learning domains (linguistic, cognitive, and
socio-cultural) to develop well-rounded communicative
competence [9]. In practice, integrative approaches often
involve text-based instruction, where learners analyze, produce,

and reflect on texts across genres and disciplines. This
perspective aligns with modern pedagogical trends
emphasizing interdisciplinary learning, cognitive engagement,
and contextualized skill development, making it particularly
effective for developing advanced written speech.

Methodological ~Analysis. The communicative
approach is defined in linguistics and language teaching as an
orientation that prioritizes meaningful communication and
interaction as both the means and goal of instruction [2]. In the
context of written speech, communicative didactics help to re-
conceptualize writing not merely as a linguistic system but as a
social and purposeful communicative act.

A theoretical synthesis was conducted by examining
multiple didactic frameworks dealing with language learning,
speech development, and instructional approaches. Theoretical
synthesis in educational research involves integrating ideas
from different sources to form a coherent understanding of
theoretical ~ perspectives,  highlighting  synergies and
distinctions. This approach is commonly used in didactic model
development and linguistic didactic theory [5]. For instance, an
integrative view of writing instruction often appears in models
that combine different language skills (reading, speaking,
writing) and scaffold the development of deliberative textual
competence through staged pedagogical design. Such models
usually draw from communicative and task-oriented traditions
and treat writing as interconnected with other communicative
competencies.

Comparative Synthesis. The comparative aspect
involves identifying core theoretical premises, instructional
implications, and conceptual overlaps among these
perspectives. For example, while the communicative
perspective emphasizes meaning making through interaction,
the activity-oriented perspective stresses writing as purposeful
problem solving and knowledge construction within activity
systems, and the integrative perspective emphasizes blending
multiple skills and content domains.

The methodology involves comparative synthesis of the
three didactic perspectives under study:

Communicative  perspective interpreted through
language didactic literature, which foregrounds interaction and
communicative competence, applying these principles to
written output [2]. From a communicative perspective, written
speech is developed through tasks such as writing letters,
essays, reports, and reflections intended for actual or simulated
audiences. Learners are encouraged to consider why they are
writing, for whom, and in what context. Feedback focuses not
only on linguistic accuracy but also on clarity, coherence, and
effectiveness of communication. Research indicates that
communicative writing tasks enhance learner motivation and
promote meaningful language use [10]. By situating writing
within communicative contexts, this approach helps learners
perceive writing as a functional and socially relevant skill.
Research indicates that communicative writing tasks enhance
learner motivation and promote meaningful language use [10].
By situating writing within communicative contexts, this
approach helps learners perceive writing as a functional and
socially relevant skill.

Activity-oriented perspective based on educational
activity theory and communicative-activity models that
conceptualize writing as meaningful activity embedded in
social and cognitive contexts. Such perspectives can be traced
to broader activity-theoretical traditions in educational
psychology and lingua-didactics [11]. Within the activity-
oriented approach, written speech develops through structured
writing activities that require learners to solve communicative
and cognitive problems. Tasks such as composing
argumentative essays, summaries, or project reports engage
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learners in purposeful action and decision-making. The
activity-oriented approach contributes to the development of
learner autonomy and metacognitive awareness, as students
learn to regulate their own writing processes.

The integrative perspective is based on the idea that
language skills are interdependent and should be taught in
connection rather than isolation. Reading, listening, speaking,
and writing mutually reinforce one another and contribute to
holistic language development [12]. Integrative Perspective
understood through frameworks that explicitly link multiple
language skills and tasks into a holistic instructional design for
writing (including text-based and discourse-level approaches)
[9]. Teachers act as facilitators who guide learners through the
stages of the writing process, providing scaffolding and
feedback. This approach aligns with process writing models,
which stress the importance of drafting and revision [6].
Integration also extends beyond language skills to include
content integration, where writing tasks are connected to
subject matter from other disciplines. This reflects the
interdisciplinary nature of real-world communication.

Role of Integration in Writing Instruction. In the
development of written speech, the integrative approach
encourages the use of reading texts as models for writing, oral
discussions as preparation for written expression, and listening
activities as sources of ideas and vocabulary. For example,
students may read an article, discuss its main ideas, and then
produce a written response. Such integration enhances
comprehension, enriches language input, and supports deeper
cognitive processing. Studies suggest that integrated-skill
instruction leads to improved writing quality and coherence [6].

Discussion. Although the communicative, activity-
oriented, and integrative approaches differ in focus, they share
common principles: learner-centeredness, meaningful language
use, and the active role of the learner. In practice, these
approaches are most effective when combined. The
communicative approach ensures that writing remains
purposeful and socially relevant; the activity-oriented approach
supports cognitive engagement and process awareness; and the
integrative approach promotes holistic language development.
Together, they create a comprehensive framework for teaching
written speech in modern educational contexts. The theoretical
analysis confirms that communicative, activity-oriented, and
integrative approaches each contribute to the development of

written speech, though in different ways. The “communicative
approach” emphasizes social function and meaningful
communication, making it highly effective for developing
audience-oriented writing skills. The “activity-oriented
approach” enhances process awareness and cognitive
engagement, fostering learner autonomy and metacognitive
strategies. The “integrative approach” maximizes learning
outcomes by connecting language skills, content knowledge,
and cognitive processes, leading to richer, more effective
writing development.

The literature suggests that a “hybrid approach”,
combining elements of all three, may provide the most effective
instructional framework. Educators are encouraged to design
writing curricula that include authentic communicative tasks,
structured activity sequences, and integration with other
language and content skills.

Conclusion. The development of written speech in
educational contexts is best understood through the lens of
multiple didactic perspectives. The “communicative approach”
emphasizes meaningful interaction, the “activity-oriented
approach” foregrounds purposeful engagement, and the
“integrative  perspective” offers a holistic framework
combining both these strengths. Theoretical analysis of these
models suggests that an “integrated instructional strategy” is
one that incorporates communicative tasks, cognitive
engagement, and cross-skill integration that provides the most
robust foundation for developing effective, adaptable, and
contextually appropriate written communication skills. Future
research could explore empirical validation of integrated
frameworks in diverse educational settings.

The development of written speech is a multifaceted
pedagogical task that requires a solid theoretical foundation and
flexible instructional strategies. The communicative, activity-
oriented, and integrative approaches offer valuable insights into
how writing skills can be effectively developed. This article has
demonstrated that these approaches are not mutually exclusive
but complementary. Their combined application allows
educators to address linguistic accuracy, communicative
effectiveness, cognitive engagement, and skill integration.
Future research may focus on empirical studies examining the
effectiveness of integrated didactic models in diverse
educational settings.
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