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MPUHIHUITBI COBEPIIEHCTBOBAHHUSA SI3BIKOBBIX KOMIETEHIIUMA CTYJIEHTOB
HOPUIOJOTHYECKOI'O OBPA3OBAHUSA
AHHOTaALHS

B s10i1 crathe paccMaTpHBarOTCS OCHOBOINOJATAOIINE MPUHLUIBL, ONpPEACIISIONINE MOBBIMICHHE A3bIKOBBIX KOMIETEHIUH Y
CTYJEHTOB, INOIY4YalOLUIMX HeHIoNorudeckoe obpa3oBaHHe. B uccrnenoBaHuMM NpHU3HAeTCS PACTyllas BaKHOCTh BIIAJCHUS
A3bIKOM B Pa3JIMYHBIX aKaJAEMUYECKUX M NPO(YECCHOHAIBHBIX KOHTEKCTAaX M CTABUTCS LIENb NPEJOCTABUTH MPENOAaBaTeNsIM U
y4eOHBIM 3aBEICHUSIM BCEOOBEMITIOIIYIO OCHOBY JUISl YIYYIIEHHS SI3BIKOBBIX HAaBBIKOB ydamuxcsi. CHHTE3UpPYys COBPEMEHHBIE
MeJarornieckue TEOpUH, SMIHMPHYECKHE WCCIEeIOBaHUS W IPAKTHUECKHE IPUIOKEHHS, MCCIEeJOBaHNE HAlpaBIeHO Ha
BBIIBJICHHE KIIIOYEBBIX IPHUHIUIIOB, KOTOPBIE MOTYT S(GQEKTHBHO TIIOBBICHUTH S3BIKOBBIE KOMIIETCHIIMH CTYJCHTOB
HemIoI0rNueckoro 0opa3oBaHMsI.

KnroueBsbie cj10Ba: S36IKOBBIC KOMIIETCHIINY, Hedrtogornueckoe o0pa3oBaHue, CTyICHTHI, BIaeHHe S3bIKOM, aKaJIeMUIECKHH,
po¢ecCHOHATBHBI KOHTEKCT.

NOFILOLOGIK TA'LIM TALABALARINING TIL KOMPETENTSIYALARINI TAKOMILLASHTIRISH
TAMOYILLARI
Annotatsiya

Ushbu maqolada nofilologik talabalarda til kompetentsiyasini oshirishni belgilaydigan asosiy tamoyillar ko'rib chigiladi.
Tadgiqot turli akademik va kasbiy kontekstlarda tilni bilishning ortib borayotgan ahamiyatini tan oladi va o'gituvchilar va
muassasalarga o'quvchilarning til ko'nikmalarini yaxshilash uchun keng gamrovli asos yaratishni magsad gilgan. Zamonaviy
pedagogik nazariyalar, empirik tadgiqotlar va amaliy qo'llanmalarni sintez gilish orqgali tadgiqot filologik bo'Imagan ta'lim
talabalarining til gobiliyatini samarali oshirishi mumkin bo'lgan asosiy tamoyillarni aniglashga garatilgan.

Kalit so'zlar: til kompetentsiyalari, filologik bo'Imagan ta'lim, talabalar, tilni bilish, akademik, professional kontekst.

PRINCIPLES OF IMPROVING STUDENTS’ LANGUAGE COMPETENCES OF NON-PHILOLOGICAL
EDUCATION
Annotation

This article deals with the foundational principles guiding the enhancement of language competences among students pursuing
non-philological education. The study recognizes the growing importance of language proficiency in various academic and
professional contexts and seeks to provide a comprehensive framework for educators and institutions to improve students'
language skills. By synthesizing current pedagogical theories, empirical studies, and practical applications, the research aims to
identify key principles that can effectively elevate the language competences of non-philological education students.

Key words: language competences, non-philological, education, students, language proficiency, academic, professional context.

Introduction. The research contextualizes language competences within the specific needs and challenges of non-
philological education, acknowledging the diverse linguistic demands students encounter in their academic and future
professional endeavors. An emphasis is placed on adopting an interdisciplinary approach to language instruction. The study
explores how integrating language learning with the core subjects of non-philological disciplines enhances students' ability to
articulate ideas effectively within the context of their chosen field. The research advocates for the creation of authentic learning
environments. It investigates how exposing students to real-world language applications, such as industry-specific materials, case
studies, and communication scenarios, contributes to a more meaningful and practical development of language competences.
The study explores the role of technology in language instruction, examining how digital tools, multimedia resources, and online
platforms can be harnessed to create dynamic and engaging learning experiences that cater to the evolving needs of non-
philological education students. Recognizing the cultural diversity within non-philological education settings, the research delves
into the importance of adopting culturally responsive pedagogy. It investigates how incorporating diverse cultural perspectives
into language instruction fosters a deeper understanding and appreciation of language nuances.

The study recognizes the role of educators in facilitating language competence development. It explores strategies for
professional development among teachers, ensuring they are equipped with the necessary skills and knowledge to implement
effective language instruction methodologies.

In summary, this research contributes to the field by synthesizing and analyzing key principles for improving the
language competences of non-philological education students. The findings are expected to provide valuable insights for
educators, curriculum designers, and policymakers seeking to enhance language instruction within the context of non-
philological disciplines.

This study explores the correlation between language competences and academic success among non-philological
students, emphasizing the importance of language proficiency for effective engagement with college-level coursework.

Professional Advancement and Language Skills: Investigating the intersection of language skills and professional
success, this study analyzes how proficiency in English correlates with occupational status in non-philological career paths,
providing insights into the tangible benefits of language competences.

Interdisciplinary Collaboration and Communication: Focused on the importance of language skills in interdisciplinary
collaboration, this article explores how effective communication, enabled by language competences, contributes to successful
teamwork and knowledge exchange among students from diverse academic backgrounds. This longitudinal study investigates the
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relationship between language proficiency and cognitive development, providing evidence of the positive impact of language
competences on critical thinking, problem-solving, and adaptability.

Exploring the link between social identity, language learning, and lifelong learning, this article discusses how language
competences contribute to a culture of continuous education and professional development among non-philological students [20].

Literature review. The interdisciplinary approach to language instruction, particularly in the context of teaching English
as a foreign language (TEFL), has gained prominence as educators recognize the interconnected nature of language with various
disciplines. This literature review explores the theoretical foundations, pedagogical strategies, and outcomes associated with an
interdisciplinary approach to language instruction in TEFL settings.

1. Theoretical Foundations: Scholars such as Cummins and Halliday [1], [2] emphasize the socio-cultural and cognitive
dimensions of language learning. They argue that an interdisciplinary approach allows learners to engage with language in
context, promoting deeper understanding and acquisition.

2. Integration of Content and Language: The integration of content and language, a core tenet of interdisciplinary
language instruction, is explored by Coyle et al. [3]. They propose the Content and Language Integrated Learning (CLIL)
framework, which emphasizes simultaneous development of language proficiency and subject knowledge.

3. Benefits for Language Learners: Studies highlight that an interdisciplinary approach enhances language learners'
motivation, engagement, and retention [4], [5]. Learners develop language skills while also gaining knowledge in diverse subject
areas, fostering a holistic understanding of language.

4. Teacher Training and Professional Development: Research by Coyle [3] underscores the importance of teacher
training in successfully implementing interdisciplinary language instruction. Educators need support in designing curriculum,
creating materials, and adapting pedagogical approaches to effectively integrate language and content.

5. Challenges and Considerations: Scholars [5], [6], [9] discuss challenges related to assessment, language proficiency
levels, and time constraints. Addressing these challenges is crucial for the successful implementation of an interdisciplinary
approach to TEFL.

6. Technology and Interdisciplinary Language Instruction: Research by Godwin-Jones [7] explores the role of
technology in supporting interdisciplinary language instruction. Digital tools can facilitate collaborative learning, authentic
language use, and exposure to diverse content.

The interdisciplinary approach to language instruction in TEFL settings holds promise for enhancing language learning
outcomes. Drawing on socio-cultural and cognitive theories, educators can integrate content and language, providing learners
with a holistic and meaningful language learning experience. However, challenges such as assessment and teacher training need
careful consideration. Future research should explore innovative approaches, leverage technology, and address practical
implications for successful implementation in diverse educational contexts.

Research methodology. Qualitative Approach: Utilize qualitative methods to capture the complex and context-specific
nature of authentic learning environments in foreign language teaching. Employ methods such as interviews, classroom
observations, and participant reflections to gather rich, in-depth data. Discuss the practical implications of the findings for foreign
language teaching, curriculum development, and teacher training programs.

Recommendations for Practice: Provide actionable recommendations based on the identified best practices and
challenges in creating authentic learning environments. This research methods analysis outlines a qualitative approach to explore
authentic learning environments in foreign language teaching contexts, emphasizing a comprehensive understanding through
multiple data sources and ethical considerations.

Discussion. Integration of Language Skills: Integrate the development of listening, speaking, reading, and writing skills
across various disciplines to reinforce language competences in diverse contexts [20].

Authentic Language Use: Emphasize authentic language use by incorporating real-world materials, such as articles,
videos, and interactive tasks, to expose students to genuine linguistic contexts [22].

Cultural Competence: Foster cultural competence alongside language proficiency, encouraging students to understand
and appreciate cultural nuances embedded in language use [21].

Task-Based Learning: Implement task-based language learning activities that simulate real-life scenarios, promoting
communication and problem-solving skills in the target language [25].

Incorporation of Technology: Utilize technology to enhance language competences, integrating online resources,
language learning apps, and multimedia tools to engage students in interactive and dynamic learning experiences [23].

Language Across the Curriculum: Promote the infusion of language learning across the curriculum, encouraging
instructors in non-philological fields to incorporate language development activities within their subject areas [26].

Feedback and Reflection: Provide constructive feedback and opportunities for reflection to facilitate continuous
improvement in language competences. Encourage self-assessment and peer feedback to empower students in their language
learning journey [14].

Task Variety: Introduce a variety of language tasks, including debates, presentations, role-plays, and collaborative
projects, to address different learning styles and promote a well-rounded development of language skills.

Language Learning Strategies: Foster awareness and application of effective language learning strategies among students,
promoting autonomy and self-directed language learning [13].

Community Engagement: Facilitate language competence development through community engagement projects,
encouraging students to apply language skills in real-world settings and interact with native speakers [15].

These principles form a comprehensive framework for enhancing the language competences of non-philological
education students, drawing on a combination of pedagogical approaches, technological integration, and real-world applications.
Further research and contextual adaptation are encouraged for optimal implementation.

Language competences are increasingly recognized as essential skills for students in non-philological education, offering
them advantages in both academic and professional domains. This research discussion explores key principles and strategies for
enhancing language competences among students in non-philological disciplines.

1. Integration of Language Skills: Principle: Integrate the development of all language skills (listening, speaking,
reading, and writing) within the curriculum to create a holistic language learning experience.

2. Contextualized Learning: Principle: Emphasize contextualized learning experiences that connect language use to
real-world situations and the academic content of non-philological disciplines.



3. Task-Based Language Teaching (TBLT): Principle: Implement task-based language teaching approaches, where
language learning is achieved through the completion of meaningful tasks, fostering practical language use.

4. Authentic Materials and Situations: Principle: Utilize authentic materials and situations relevant to the students'
academic and professional interests, enhancing motivation and language transfer.

5. Language Across the Curriculum: Principle: Promote language across the curriculum, encouraging the use of
language as a tool for learning in various non-philological subjects.

6. Technology Integration: Principle: Integrate technology tools to support language learning, providing opportunities
for multimedia exposure, interactive exercises, and communication beyond the classroom.

7. Formative Assessment: Principle: Employ formative assessment techniques to regularly evaluate language
competences, offering timely feedback for improvement.

8. Collaborative Learning: Principle: Facilitate collaborative learning experiences that encourage students to interact
with peers, fostering language use and cultural exchange.

9. Language Support Services: Principle: Provide language support services, such as language labs, writing centers,
and language tutoring, to address individual student needs.

10. Professional Development for Educators: Principle: Offer professional development opportunities for educators to
enhance their own language teaching skills and stay abreast of current language teaching methodologies.

In conclusion, implementing these principles can create a supportive environment for the development of language
competences among students in non-philological education. The integration of these strategies acknowledges the multifaceted
nature of language learning and its direct relevance to academic and professional success in diverse fields. Future research should
continue to explore the effectiveness of these principles and consider context-specific adaptations for optimal outcomes.

Conclusion. The culmination of this research underscores a set of foundational principles for enhancing language
competences among students pursuing non-philological education. Through a comprehensive examination of literature, empirical
studies, and expert insights, the following principles emerge as critical components in fostering language proficiency within this
educational context [18], [19], [20], [21], [22].

1. Integration of Language Skills: The integration of language skills, including listening, speaking, reading, and writing,
across various disciplines is essential. Learning experiences that seamlessly incorporate language competences into non-
philological subjects create a holistic environment for skill development.

2. Authentic Language Use: Creating opportunities for authentic language use in real-life contexts significantly
contributes to competence development. Authentic materials, tasks, and communication scenarios help students apply language
skills meaningfully, bridging the gap between theory and practical application.

3. Multilingual Approaches: Embracing multilingual approaches acknowledges the diverse linguistic backgrounds of
non-philological students. Strategies that recognize and leverage the students' native languages while fostering proficiency in the
target language enhance overall language competences.

4. Interdisciplinary Collaboration: Collaboration between language instructors and educators in non-philological
disciplines is crucial. Interdisciplinary efforts promote language learning as a shared responsibility, enriching both language
education and subject-specific learning experiences.

5. Technology Integration: Leveraging technology in language instruction offers dynamic and engaging avenues for
students to practice and enhance language competences. Interactive platforms, online resources, and language learning
applications can complement traditional teaching methods.

6. Continuous Assessment and Feedback: Implementing continuous assessment methods allows for ongoing monitoring
of students' language progress. Timely feedback, both formative and summative, provides students with guidance for
improvement and reinforces positive language learning habits.

7. Culturally Relevant Content: Incorporating culturally relevant content in language instruction enhances students'
cultural awareness and language proficiency. Cultural context adds depth to language learning, making it more meaningful and
applicable to real-world situations.

8. Language Learning Strategies: Explicitly teaching language learning strategies equips students with tools to
independently enhance their language competences. Training students in effective study habits, memory techniques, and self-
assessment fosters autonomy in language learning.

9. Immersive Experiences: Immersive experiences, such as study abroad programs, language immersion courses, and
cultural exchanges, provide students with intensive language exposure. These experiences offer a unique and effective way to
accelerate language competency development.

10. Professional Development for Educators: Continuous professional development for educators in non-philological
fields is crucial. Training programs that equip instructors with effective language teaching strategies and intercultural
communication skills positively impact students' language competences.
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