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DIFFERENTIATED INSTRUCTIONS: UTILISING TIERED ACTIVITES IN EFL CLASSES
Annotation
The article focus on the importance of differentiating instructions as well as tiering the tasks in EFL classes appropriately. The
empirical research shows that there is a gap in implementing the elements of differentiated instructions (DI) in practice and many
educators have a lack of knowledge or experience to utilize tiering activities in their classes. The article provides key information and
elements of tiered activities based on empirical research and literature reviews.
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JTUOOEPEHIIUAJIBHBIE MHCTPYKIIUN: UCIIOJb30BAHUE MHOI'OYPOBHEBBIX 3AJAHUI HA 3AHSITUSIX
AHIJIMACKOTI'O S13bIKA KAK MTHOCTPAHHBIN SI3BIK
AHHOTALHSA

B craThe 0CHOBHOE BHHMaHHUE yeseTcsl BAKHOCTH TU(PepeHInanuy HHCTPYKIUH, a TakKe PaBUIBHOMY PacIpeIesICHHI0 3a1a4
Ha 3aHATUAX aHFHHﬁCKOFO SI3BIKA. 3MHI/IpI/I‘I€CKI/Ie HCCICOOBAaHMU ITOKA3bIBAKOT, YTO CyH.[SCTByST Hpo6neMa B peanmaunn 3JICMCHTOB
muddepennpoBansbx HHCTpyKuuid (JIM) Ha mpakTHke, W MHOTMM IIpEHOJABaTeNsIM HE XBaTaeT 3HAHUH WIM OIBITa IS
HCIIOJIB30BaAHUA MHoroypOBHeBBIX 3a}:[aHI/II71 Ha ypOKaX aHFHHﬁCKOFO sI3bIKA. B CTaThC U3JIOKCHA KIIFOUCBast I/IH(l)OpMaL[I/ISI U DJICMCHTEI
pa3pa6OTKI/I MHOl"0ypOBHeBI>IX SaﬂaHHﬁ, OCHOBAHHBIC Ha 3M1‘II/IpI/I‘{eCKI/IX HCCJIICAOBAHUAX U O630an J'II/ITepaTypI)I.

K.moqem,le cJioBa: I[H(bd)epeﬂunauym, ,Z[I/I(b(l)epeHL[I/IpOBaHHLIe I/IHCprKHI/II/I, 3aHSATUSA aHrJ‘II/IﬁCKOFO SI3bIKA, MHOF0yp0BHeBOCTI>,
MHOTOYPOBHEBOC 3aJTaHUC.

DIFFERENTSIAL KO’RSATMALAR: CHET TIL SIFATIDAGI INGLIZ TILI DARSLARIDA KO'P BOSQICHLI
VAZIFALARNI QO’LLASH
Annotatsiya

Magolada ingliz tili darslarida turli darajadagi ko’rsatmalar berish, shuningdek, vazifalarni to'g'ri tagsimlash muhimligiga e'tibor
garatilgan. Ilmiy tadgigotlar shuni ko'rsatadiki, tabagalashtirilgan o'gitish elementlarini amaliyotga tatbiq etishda muammo mavjud
va ko'plab o'gituvchilar ingliz tili darslarida ko'p bosgichli vazifalarni go'llash uchun bilim yoki tajribaga ega emaslar. Ushbu
magqolada ilmiy tadgiqotlar va adabiyotlarni tahlili asosida ko'p bosqichli vazifalarni ishlab chigish bo’yicha ma'lumotlar va
elementlar keltirilgan.

Kalit so‘zlar: Differensiatsiya, tabaqalashtirilgan ko'rsatmalar, ingliz tili darslari, ko'p bosgichli, ko'p bosgichli vazifa.

Introduction. In the decree of the President of the republic of Uzbekistan on the Development Strategy for 2022 — 2026
years as part of the tasks to improve the quality of education, special attention is paid to radically improving the quality of education
in schools, the study of foreign languages, information support and other important subjects are identified as one of the priority goals
and defines the task of introducing modern methods and technologies into the educational environment in developing students'
competence in the process of learning languages [1].

According to modern requirements of education a school graduate must possess necessary competencies to carry out various
activities, thinking critically and gaining an experience in creativity. Furthermore a language learner must be able to use new
information and communication technologies not only for personal benefits, but also in professional interests, be ready for
interpersonal and intercultural cooperation both within his community and at the international level [2].

Many teachers in EFL classes use the strategy of a differentiated instruction in order to increase the efficiency of the
educational process and overcome failure. Differentiated tasks can be used at various stages of the lesson, as well as when teaching
different language skills (reading, speaking, listening, and writing) or when teaching the grammatical and lexical aspects of speech.
Differentiation is not new. Effective teachers have always taught in ways that acknowledge and respond to their students’ shared and
individual needs. At the same time, research reveals that differentiation is not well-understood or consistently and thoughtfully
applied, regardless of grade level, subject area, or teaching context. In other words, many teachers recognize the need for
differentiation; fewer teachers feel equipped with a clear understanding of how to do it well. Differentiation is a journey for the
teaching life. Most teachers practice some form of differentiation as proactive planning for students’ varied needs. At the same time,
fully realized, differentiation is a complex endeavor that requires a range of sophisticated skills that are developed over time and with
practice [3].

Literature review. Jamoliddinova indicates that one of the most pressing problems of teaching a foreign language is a
differentiated approach to teaching. Each teacher, along with the use of this method, faces difficulties, such as: inability to find the
optimal combination of individual, group and frontal forms [4]. Empirical research shows that there is an urgent need for
differentiated instruction [5; 6; 7], emphasizing that teachers develop classroom routines that attend to learner variance in readiness,
interest, and learning profile, rather than ‘one-size-fits-all’ [6].

Some studies revealed that evaluating tiered activities and all differentiated tasks with the key criteria to make sure they are
respectfully differentiated [3]. The activities should:

be aligned with the same learning goals and with one another;

be equally interesting, appealing, and engaging from the students’ perspectives;

ask all students to work at high levels of thought;

mimic what people and professionals in the real world do or how they think;

represent a wise use of students’ time;

be comparable in terms of workload and time required for completion.
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Research methodology. The chronological scope of the study covers empirical research studies within the last ten years in
the field of education. The methodological basis of the study was the approach to defining the concept of differentiated instruction.
The work used general scientific research methods, such as analysis, synthesis, systematization, generalization, deduction and
induction, and schematization.

Data analysis and results. Differentiation is subject to a range of definitions and beliefs, including misconceptions about
what it is and what it is not. Below is a list of these misconceptions along with some corrective answers [3].

Table 1

Definition of differentiated instruction
Misconceptions
Differentiation is new, or the latest educational fad.

Truth

Differentiation is as old as the craft of teaching and will never
go out of style.

Differentiation is a philosophy of and model for effective
teaching and learning that goes beyond strategies.
Differentiation calls for instructional adjustments that respond
to patterns in student needs.

Differentiation calls for respectful tasks that respond to
students’ readiness, interest, and learning preferences.
Differentiation is rooted in good teaching, but good teaching is
not always differentiated.

Differentiation is a set of strategies, tools, or teaching tricks.

Differentiation requires writing individualized lesson plans for
every student.

Differentiation is giving some students low-level tasks and
other students’ high-level tasks.

Differentiation is just another name for good teaching.

Tiered tasks are activities that are aligned with the same learning goals but vary by level of complexity, abstractness, open-
endedness, or degree of independence [7]. They can include tiered questions, prompts, organizers, or complex tasks. Tiered tasks
give all students access to important learning goals, honor all students’ need for challenging and engaging tasks, and help equalize
the time it takes students to complete tasks.

As a general rule, tiered tasks and tasks that are differentiated for student readiness should be assigned by the teacher rather
than left to student choice. The rationale is simple; differentiation for readiness is aimed at helping students grow in language skill
from where they are. What it takes for one student to grow is different from what it takes for another student to grow. But, that
growth should not be left to chance which is what giving students a choice between tasks differentiated for readiness can do. There
may be times when the teacher gives a choice between or among tiered tasks in order to see what students will choose. In those cases,
the teacher should make sure that no student ends up with a task that is below his/her readiness level. Tiered tasks are extracted from
the same material or skills, and personalized according to students' readiness, interest and preferred modes of learning. Tiering
involves teaching the same material to the whole class participants but present them with different (tiered) tasks according to their
individual needs.

The tiering is based on selecting similar materials to a mixed-ability class of students but presenting them with layered or
tiered tasks which are roughly matched to different individual needs [8]. Tiered instruction integrates assessment and classroom
instruction. As a requisite to every session of instruction, the teacher completes a pre-assessment to determine what students know;
so that he prescribes content materials and tasks that promote continued learning for individual students.

It is very important to understand and utilize appropriately key features of tiering while designing the lessons (Table 2):

Table 2

Key features of tiering
Key features
Flexible Learning Groups

Definition
Provide students with opportunities to work
in a variety of groups that vary over time

Explanation
Students are grouped and regrouped,
frequently and flexibly based on their:

based * Readiness to learn a concept
on student readiness, interests and learning | « Interest in a concept
preferences * Learning preferences in working with or
thinking about a concept;
» Environmental or social sensitivities.
Choice Provides  students  with  personalized | Give students choice in their learning

opportunities to connect with their prior
knowledge,

interests and learning preferences, allowing
for a sense of ownership, self-motivation and
a commitment to their own learning

because choice, as brain researchers confirm,
is a great motivator. Choice provides
students with personalized opportunities to
connect with their prior knowledge, interests
and learning preferences. When students,
particularly adolescents, have some choice,
they feel a sense of ownership for and
commitment to their learning that is not
possible when it is being directed by
teachers.

Respectful Tasks

Are equally engaging, promote high
expectations and optimal achievement for all
students
and are assessed using the same assessment
criteria

All students focus on their learning goals and
learn in ways that are motivating and
challenging. Tasks are respectful when
students are engaged in learning
opportunities that are just as interesting and
appealing as those of other students.
Respectful tasks support risk-taking in
students at a time when they may be reluctant
to take chances in learning for fear of
appearing foolish in front of their friends.




Shared
Learning

Responsibility

for

Develops when students are supported in
developing the knowledge and skills required
for

them to self-assess and learn independently

Students who are aware of how they learn
best and who know how they are progressing
towards a particular learning goal can inform
our next steps as teachers. It makes sense,

especially in a differentiated classroom that
is based on responding to student learning
needs.

The tiering of lessons allows required skills to be gained at a learning rate better matched to the students’ instructional level.
Tiered instruction is based on the existing skills and knowledge of the learners. Learner placement within a tiered level is based on a
preassessment (formative assessment) score that measures the learners’ background knowledge and the level of the required skills for
the content application. Tiering supports learners with low skills and minimal prior knowledge in gaining meaningful academic
growth. It provides learners with high skills and above-average background knowledge the opportunity to go beyond the basics and
add depth, complexity, and universal connections to the content [9].

Discussion and conclusion. Table 1 revealed some misconceptions and truth concerning differentiation in teaching field. It
can be noted that differentiation is one of the key concepts to meet students’ diversity in abilities, needs, interests and language
proficiency.

The use of a differentiated instructions in English lessons allows to diversify the forms and methods of working with
students, increase their interest in learning, and make such a complex subject as English accessible to all students with varying
degrees of abilities. Tiered tasks are highly motivating as they encourage the students to accomplish tasks at their individual levels of
readiness; they are all winners. Like a stairway, a tiered task provides safe and swift access within a large building called learning;
the bottom represents the prepared learning tasks for challenging students with less degree of readiness and skills. The stairway is
gradually turning in to the appropriate challenge for advanced students with more skills and deeper understanding. In this way, in a
heterogeneous classroom, a teacher adopts tiered tasks to ensure that students can explore ideas to their own intellectual level and to
prompt continued growth and optimum satisfaction [10].

Table 2 defines important key features with concise explanation and definition of key terms concerning tiering the activities
which all educators should take into the consideration.

Given that teaching efficacy and teaching beliefs are crucial to student achievement and desirable teaching effectiveness, it is
important to be aware of the prospective teachers’ learning needs and develop suitable teacher education programs while their
concerns are well addressed [11].

To deal with the challenges, teachers usually focus on the average students or teach in the middle and use a single strategy
with tasks of the same level of difficulty or abstractedness, thinking that it would be the best way to handle the situations but results
are still frustrating and disgusting. The struggling learners continue to face the hurdle in acquiring mathematical skills, while
advanced learners are underdeveloped [12].

The academe and education sectors worldwide had never stop searching solutions to best address the students’ mathematical
ability and diversities of today’s classroom. Hence, they have tried different approaches in teaching and learning, including
differentiating the instruction. Moreover, it is recommended to include differentiated instruction as approach in the In-Service
Training of the teachers and conduct a series of seminars on the different elements of this approach to have a deeper understanding
and have a better idea of how to use it to determine its effectiveness actual effect on students’ achievement.
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